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In this presentation | will...

* |dentify what feedback is.

 |dentify a piece of research that | have conducted into feedback involving a case study and two
key groups of participants, higher education students and higher education staff.

* Assess what is considered most effective in terms of the feedback process.
* Highlight the difficult realities and shortcomings of feedback.
* Triangulate and conclude key points from three pieces of research overall.

* Discuss ways forward for future research into feedback.
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Excellent Customer Service from Mr Samir

“We were supposed to stay here this weekend because of a family funeral, but unfortunately had to
cancel as my husband injured his leg very badly so we had to go to the hospital for that. | just wanted to

° TO Suggest futu re Cha nges or d|ffe re nt courses Of say thanks to Mr Samir who was SUPERB when dealing with us. | was extremely upset due to staff member
. . at the reception being very rude on the phone so | wrote a first review based on that (now deleted). Mr
aCt|On for Im provement. Samir went above and beyond to make sure we would be comfortable on our arrival and responded with
.. sincere apologies. Because of how kind he was, we have decided to book Leonardo later this
i Opportu N |t|eS month/early next month rather than another hotel as we will be moving and will need a base for a night or
two.”

Read less

e Aimed towards those with a stakeholder interest.



Feedback on the BA (Hons) Music Industries Management

From staff to students From students

* Formative feedforward based upon ¢ Informally on an ongoing basis in
the feedback of previous students CI?SS' in 1-2-1s and t!ﬁrough email.
undertaking the same assignment.  ® Mid-module evaluations.

* End of module evaluations.

* Via student representatives at
committee meetings.

* Formal complaints procedure.
* Summative both individually and + End of year student survey.

to the whole class after * End of degree National Student
assessments. Survey.

* Formative on an ongoing basis in
class, in 1-2-1s and through email /
zoom meetings.



Research into Feedback: Methods

Case study of the
Professional Practice 2
module

(3 years of data)

Survey aimed at
students and
graduates

(n=146)

Survey aimed at
HE teaching staff

(n=117)




Philosophical stance

Longitudinal Case Study L[S

Mixed Pragmatist
Methods

Surveys Inductive



Case Study:
Professional
Practice 2




* Level 5 (2" year undergraduate) module, runs ‘long-thin’ (2 hours per
week for 24 weeks).

BA (Hons) Music

* |n class content includes:

Industries « Research philosophy; research design; research planning; research
methods; quantitative research skills; qualitative research skills; online
M an age ment survey design; data analysis; presenting data and information; report

writing; giving and receiving feedback; reflection; reflective writing;
experiential learning; negotiation; conflict resolution; responsible
leadership; health and safety; wellbeing; motivation; managing
volunteers, and; dissertation planning.

Professional

Practice 2:

Resea rCh an d * Work experience at ‘responsible’ level of 80 hours, which can be taken
over the entire academic year:

RespOnSi b| | |ty * Paid or voluntary placements.

* Recorded in a log.
e Students write a contractual ‘learning agreement’ for their tutor.




Professional Practice 2: Assessments

Assessment 1 Assessment 2

Research Strategy Report Work Based Learning Reflective Report
* Professionalism: 20% * Professionalism: 10%

* Introduction: 20% * Introduction: 10%

* Methodology: 40% * 3 x Reflections: 60%

* Health & Safety: 10% * Conclusion: 10%

* Harvard Referencing: 10% * Harvard Referencing: 10%



4.1.5 Assessment 1 Marking Criteria

Course Title: BA (Hons) Entertainment Mana !!ment_f BA (Hons) Music Industries Managem ent
Module Title: Professional Practice 2 Level 5
Assessment Title: Research Etmtepl Report Weighted: 50%
Criteria and | 70+ 69-60 59-50 49-30 39-20 15-0
Weighting
Professionalism of | Very professional | Professional Reazonable appearance, but | A poor appearance that | A Very poor | Submitted work is
appearance and | appearance, with no | appearance, withvery | with some speling or | lacks professionalism, | appearance that & Jof a completely
report structure [ | spelling or | few speling or | grammatical errors. The report | numerous spelling and | completely unacceptable
layout. grammatical emrors. | grammatical  errors. | partially adheres to the Leeds | grammatical ermors. The | unprofessional and § appearance that
The report | The report mostly | Beckett standard for academic | report doesn’'t really | barely follows a Leeds | does not
completely adheres | adheres to the Lleeds | reports, and there are |adhere to the Leeds | Beckett report | resemble a
to the Leeds Beckett | Beckett standard for | numerous ermors. Beckett standard for | template. report.
standard for | academic reports with academic reports, and
academic reports | few ermmors. there are nuMerous e mors.
with no errors.
Mark Range 20% 20-14 13-12 11-10 9-8 7-4 3-0
Introduction, Excelle nt and | Very pood and mostly | Good and mostly well- § Slightly muddled or unclear | Very muddled or | Submitted work
research aims, | professional professional considered introduction, that § introduction, that gives | undear introduction, § barely or does not
research introduction, that | introduction, that | gives mostly clear details of the | some details of the subject | that gives insufficient § fulfil this criterion
objectives, gives very clear and | gives wvery clear and | subject with mostly well | with some researched and | details of the subject | whatsoever.
rationale concise details of the | concise details of the | researched and referenced | referenced facts, which | with few researched
subject with | subject with very well | facts, which demonstrate the | partially demonstrates the | and referenced facts,
excellently researched and | worthiness of the research. worthiness of the research. | which does not
researched and | referenced facts, | Good and mostly clear || Slightly muddled or unclear | demonstrate the
referenced facts, | which demonstrate | research aims and objectives, | research aims and | worthiness of the
which demonstrate | the worthiness of the | mostly well considered and | objectives, not well | research.
the worthiness of | research. miost by logical. considered enough and | Very muddled or
the research Very gpood and clear somewhat lacking logic. uniclear research aims
Excelle nt and | research aims and and objectives, not
ext remely clear | objectives, very well well considered
research aims and | considered and wvery enough and lacking
objectives, very well | logical. logic.
considered and
ext remely hEical-
Mark Range 20% 20-14 13-12 11-10 9-8 7-4 3-0




Methodology and
Ethics

Excellent
methodology, that is
extremely  logical,
with the correct
choice of research
methods chosen,
with an extremely
appropriate and
justified  rationale
for your research
method choices.
Excellent and clearly
completed
appendices.
Excellent
consideration of
ethics and excellent
proposed solutions
to any ethical
dilemmas that could
arise due to this
research.

Excellent
consideration of
health and safety
implications and
excellent proposed
solutions to address
these. Excellent risk
assessment, which
clearly identifies all
of these areas.

Very good
methodology, that is
very logical with the
correct choice of
research methods
chosen, with  an
appropriate and
justified rationale for
your research method
choices. Very good
and clearly completed
appendices.

Very good
consideration of
ethics and very good
proposed solutions to
any ethical dilemmas
that could arise dueto
this research.

good
consideration of

Very

health and safety
implications and very
good proposed
solutions to address
these. Very good risk
assessment, which
clearly identifies all of
these areas.

Reasonable methodology, that
is mostly logical, with mostly
the correct choice of research
methods chosen, with a mostly
appropriate  and  justified
rationale for your research
method choices. Fairly well
completed appendices.

Good consideration of ethics
and good proposed solutions
to most ethical dilemmas that
could arise due to this
research.

Good consideration of health
and safety implications and
good proposed solutions to
address these. Good risk
assessment, which clearly
identifies most al of these
areas.

Poor methodology, that
lacks logic, with little
rationale for your choice of
research methods, with a
not particularly
appropriate or justified
rationale for your research
method choices. Poorly
completed appendices.
Reasonable consideration
of ethics and reasonable
proposed solutions to
some of the ethical
dilemmas that could arise
due to this research.

Reasonable consideration
of health and safety
implications and
reasonable proposed
solutions to address these.
Reasonable rsk
assessment, which
identifies some of these
areas.

Very poor
methodology, which
completely lacks logic,
with no real rationale
for your choice of
research  methods,
with no appropriate or
justified rationale for
your research method
choices. Very poorly
completed or missing
appendices

Poor consideration of
ethics and poor
proposed solutions to
some of the ethica
dilemmas that could
arise due to this
research.

Poor consideration of
heakh and safety
implications and poor
of no  proposed
solutions to address
these. Poor  risk
assessment, which
ide ntifies few of these
areas.

Submitted work
barely or does not
fulfil this criterion
whatsoever,

Submitted work
barely or does not
fulfil this criterion
whatsoever,




Bibliography and
Harvard
referencing

The work is superbly
and professionally
referenced. The
writer has read
extensively and

provided an
exg ellent
bibliography, which
is completely in the
Harvard style.

The work is well
referenced. The writer
has read fairly
extensively and
provided a very good
bibliography, which is
mostly in the Harvard
style.

The work is
referenced. The writer has
read from some sources
(although more would have
been better) and provided a
reasonable bibliography,
which is mostly in the Harvard
style.

reasonably

The work & poorly
referenced. The writer has
read from very few sources
and provided a poor
bibliography, which is not
all in the Harvard style.

The work B wvery
poorly referenced.
The writer has read
from hardly any
sources and provided
an unsatisfactory
bibliography, which is
mostly not all in the
Harvard style.

Submitted work
barely or does not
fulfil this criteria

whatsoever.

10-7

3-2
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* Create a SWOT analysis of your work based upon the feedback comments
(there is a form at the end of your feedback):

e Strengths —what did you do well?
* Weaknesses — what did you not do so well?

e Opportunities —in your next assignment what differences do you need
to make in order to improve upon your weaknesses? What can you
personally do to develop your skills and techniques?

* Threats — what are the reasons for your weaknesses in this
assessment (why did it happen)? What might prevent you from
improving upon your weaknesses?

What | say to the

students and make

them do next... * Based upon my feedback, what mark do you think you have received per
criterion and overall?

* Once you have completed all of the above, email me your feedback sheet
and SWOT analysis and | will send you your actual mark. If | do not think
that you have put enough effort into this, | will return it to you to complete

properly.

* We will then discuss the feedback in a 1-2-1 meeting.




* From assessment 1 to assessment 2:
* 10% of students achieved the same grade
* 40% of students achieved a lower grade

- * Largest increase +12%
PP2: Results -
(over 3 :

Mean increase +7%
vears) Median increase +10%

* Largest decrease -14%
* Lowest decrease -6%
* Mean decrease -10%
* Median decrease -11%




PP2: Results (over 3 years)

* Professionalism

* 10% no change
* 45% lower grade (mean -8%, median -8%, minimum -2%, maximum -20%)

* Introduction

* 15% no change
* 40% lower grade (mean -11%, median -10%, minimum -5%, maximum -20%)

e Harvard referencini

* 12% no change
* 40% lower grade (mean -10%, median -10%, minimum -5%, maximum -25%)



* A lot of staff effort goes into the feedback process.

* Half of students show improvement across the two
assessments in the module and will increase by a grade
boundary.

PP2 case study |

, * Half of students do not show improvement across the two
conclusions so assessments in the module, with 40% of students actually
doing worse and decreasing by a grade boundary.

el .

* Two of three criteria (professionalism and introduction) that
were common across both assessments were fairly evenly
balanced between improvement and decreasing of grades, the
third criteria (Harvard referencing) showed a greater degree of
improvement.

* This is work in progress and more research needs to be done.




The student survey

* Contained 26 open (qualitative) and closed (quantitative)
guestions about summative and formative feedback.

* Distributed online in targeted student and academic
forums and via social media over a two-week period in
October 2023.

* Completed by 146 current students and recent graduates.

Undergraduate level 6 (37 year): 27%
Postgraduate level 7 (master’s): 24%
Undergraduate level 5 (2" year): 15%
Recent graduates: 12%

PhD / doctoral students: 11.5%
Other: 10.5%

Student and Graduate Perceptions of
Feedback in Higher Education

This survey has been created in order to gather student perceptions of both summative
and formative feedback in higher education. The survey consists of a few short questions
and is designed to to gauge the value that feedback has to students alongside the
perceived effectiveness of that feedback on academic progress. According to the
Britannica Dictionary, feedback is "information or criticism that is given to someone to say
what can be done to improve a performance” (Source)

All responses to this survey are completely anonymous, a summary of the survey results
will be shared with academic staff from a range of European universities via a conference
presentation in November 2023. Should you have any questions or queries regarding this
survey, please contact me (Stuart Moss) on s.moss@|eedsbeckett.ac.uk . Thank you for
taking the time to read this and for your responses.

s.moss@leedsbeckett.ac.uk Switch accounts )

£2 Not shared



11% had not received summative feedback on their assessments

50
45
40
35
30
25
20
15
10

o

How often have you received summative feedback on your
assignments or assessments?

Never

Not often

Sometimes

Often

Very often



Hypothesis:
Students at
higher levels

will appreciate
summative
feedback more

* This turned out to be completely untrue,
students at all levels had similar perceptions
of summative feedback.

* Correlations between student level and:
* How often received feedback: 0.092
* Quality of feedback: 0.058
* Engagement with feedback: 0.28

* Changed academic practice in relation to
feedback: 0.051

e Effectiveness of feedback: 0.122



In what formats do you receive summative feedback?

Summary sheets against rubric

Written comments on returned assignments

Verbally (F2F)

Summary sheets NOT against rubric

Zoom / Teams

VLE comment bubbles

Audio (MP3)

Video

o

10 20 30 40 50 60 70 80

90



In what format do you most prefer to receive summative feedback?

Summary sheets against rubric

Written comments on returned assignments

Verbally (F2F)

VLE comment bubbles

Zoom / Teams

Summary sheets NOT against rubric

Video

Audio (MP3)

o
U

10 15 20 25



Why do you
orefer those
methods of
summative

feedback?

 Summary sheet against rubric
* Easier to see where improvements can be made
The format is easy to follow
Constructive comments here are helpful
Easy to look back on for future assignments
This format is usually more detailed
More helpful for some neuro-divergent students
* Gives a better justification of the final mark

* Written comments on returned assignments
* Some students struggle digesting audio feedback
* So that exact examples within assignments can be pinpointed
* Prefer short comments rather than long paragraphs
* Easier to reference where mistakes are made

* Verbally face to face
e Questions can be asked of the tutor
* More personal and allows students to explain themselves
 Some students struggle digesting written feedback



40

35

30

25

20

15

10

How do you rate the quality of summative feedback on your assignments and assessments?

Very Poor

Poor

Neutral

Good

Excellent



60

50

40

30

20

10

How much have you engaged with the summative feedback that you received on

assignments or assessments? / Have you ever changed your academic practice in relation to

Never

the summative feedback that you received on assignments or assessments?

Rarely

B Engagement

Sometimes

B Changed Practice

Often

Always



45

40

35

30

25

20

15

10

How effective do you believe the quality of the summative feedback that you have received
has been to your academic development?

Highly Ineffective

Ineffective

Neutral

Effective

Highly Effective



* 55% (n=79) of respondents left further qualitative comments in relation to their

P | ease Cou |d you write experiences of receiving summative feedback.

d feW WO rdS Inre | ation * Within the qualitative statements 55% (n=64) contained positive elements and 45%
; (n=53) contained negative elements (some statements contained both positive and
to your experiences of negative elements.
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Positive themes that
emerged

Most students get regular feedback.
Feedback is in-depth, thorough and detailed

Feedback is helpful, constructive and useful for
student improvement.

Some tutors in-particular are noted for being
particularly good at giving feedback.



Negative themes that
emerged

* Feedback is inconsistent between tutors.

* Feedback isn’t clear enough / understandable.

* Feedback too often consists of generic comments.
* Feedback can be too brief or insufficient.

* Feedback is not in relation to a marking criteria or
rubric.

* Feedback doesn’t suggest ways forward for
improvement.

* Feedback isn’t timely / comes too late.

* Students remember the modules / tutors from where
they didn’t get feedback.
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Conclusion to the
student survey

The experiences of students at all levels were consistent with regards to
summative feedback:

» students are overall very positive towards receiving feedback;
* students recognise feedback as being constructive, and;
* most students believe that they are reactive to feedback.

Students most prefer written feedback, particularly when it is set against a
marking criteria / rubric.

Students do not appreciate generic feedback comments or summative
feedback that is not in relation to a rubric.

Students remember the classes and tutors who do not give sufficient
feedback.



The staff survey

* Contained 24 open (qualitative) and closed
gquantl.tatlve) uestions about summative and
ormative feedback.

* Distributed online in targeted academic forums
as well as Basecamp and via social media over a
three-week period in October 2023.

 Completed by 117 respondents who have been
working in teaching:

* 1-5years 24%

* 11-15vyears 16%
* 21-25vyears 14%
* 6-10years 12%

* 16-20 years 12%
* 26-30 years 9%

* Over 30 years 5%

Teaching Staff Approaches and
Perceptions towards Feedback in Higher
Education

This survey has been created in order to collate staff approaches to and perceptions of
summative and formative feedback in higher education. According to the Britannica
Dictionary, feedback is "information or criticism that is given to someone to say what can
be done to improve a performance” (Source)

All responses to this survey are completely anonymous, a summary of the survey results
will be shared with academic staff from a range of European universities via a conference
presentation in November 2023. Should you have any questions or queries regarding this
survey, please contact me (Stuart Moss) on s.moss@leedsbeckett.ac.uk . Thank you for
taking the time to read this and for your responses.

s.moss@leedsbeckett.ac.uk Switch accounts &
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How often do you give summative feedback on the assignments or

Rarely

assessments that you grade?

Sometimes

Mostly

Always



How do you give summative feedback?

Verbally face to face in person

Feedback summary sheet with comments set against the rubric
Written comments on returned assessments

Verbally face to face online (Teams / Zoom)

Feedback summary sheet with comments not set against the rubric
VLE comment bubbles on assignments

Audio feedback (MP3)

Audio-visual format (online video)

Other

o
[y
o
N
o
w
o
I
o
Ul
o
(@)}
o

70



What is your most favourite way to give summative feedback?

Verbally face to face in person

Feedback summary sheet with comments set against the rubric

Written comments on returned assessments

VLE comment bubbles on assignments

Feedback summary sheet with comments not set against the rubric

Other

Verbally face to face online (Teams / Zoom)

Audio feedback (MP3)

Audio-visual format (online video)

o
(9]
=
o
=
(9]
N
o
N
o
w
o
W
Ul
D
o

I
Ul



* Personal connection

* Immediacy
Why dO yOU * Non-verbal cues can be given
* Allows for question and discussion
prefer thOSG * Better student engagement
methOdS Of * Better clarification

* Easier breakdown of performance (strengths and

feedback? weaknesses)

* Clearer, better structured and more digestible
* |t is the fairest / most transparent way
* Evidence based
+ Written comments on returned assignments
» Specific points can easily be made
* Convenience / minimises workload
* Allows for better targeting of areas to improve
* Allows for proof / reminders for the assessor

summative




Do you ever feel that you experience barriers or difficulties when it comes
to giving your students summative feedback?

* Yes 49%
e No 51% Barriers to feedback qualltzoatlve comments summarised
4%, 4% A
4%,
o “ /36%

11%

13% N17%

m Lack of time B Communication difficulties ®m Fear of complaint
High student numbers ® Pointless process m High workload

m Lack of motivation m Lack of support m Technology barriers
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How much do you believe that your students engage with the summative feedback that
they receive? / How often do you note changes in the academic practice of students in

Moderate correlation of 0.51

Never

Rarely

relation to summative feedback?

Sometimes

B Engagement

B Improvement

Usually

Frequently



your perceptions of feedback

Staff: ONE WORD to summarise




Please could you write a few words in relation to your
experiences of summative feedback?

Positive and negatives of feedback?
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* Within the qualitative statements 62% (n=104) contained positive elements and 38% (n=63)
contained negative elements (some statements contained both positive and negative

elements.



* Verbal face to face feedback is the most preferred
method by staff and is considered the most
effective by them.

* Technological modes of feedback are least
preferred by staff.

Conclusion

to staff * Staff are less convinced of the impacts of feedback
on students but remain overwhelmingly positive

survey towards the feedback process.

* Half of staff are time-poor, overworked, teaching'
too many students and insufficiently supported by
their institutions, which presents a barrier to them
giving feedback.

P 4




Limitations

Time, this research was conducted at relatively short notice.

Lack of methods, this research ideally needs complimenting with
more qualitative research (focus groups particularly).

Needs involvement of more powerful stakeholders as research
participants.

| asked mostly positively phrased questions only, | should have asked
negatively phrased questions also to find out what respondents
don’t like.

The research was conducted too early in the academic year to
attract many responses from first year students who have not yet
experienced feedback.

| haven’t had chance in the presentation to cover formative
feedback in as much depth as what | would have liked to.



* In terms of student improvement, the numerical evidence doesn’t quite support the
student sentiment with only half of PP2 students improving after feedback, but more
students on the survey indicating that their practice had improved / developed.

The percentage of students who left positive statements about summative feedback
(55%) is reasonably similar to the percentage of PP2 students who showed
improvement through feedback (50%).

The number of students who left negative statements about summative feedback
(45%) is reasonably similar to the percentage of PP2 students who showed

OVe ra | ‘ improvement through feedback (40%).

Conclusion

Staff are less convinced of the effectiveness of feedback than what students are.
Overall, both staff and students are positive towards the feedback process. '

From reading the student and staff comments, a blended or combined approach (e.g.
written comments followed by a meeting) may provide more effective feedback.

The time taken to give quality feedback to students needs factoring i&taff
deployment, this will need support by senior managers.



Thank youl!
Any guestions?

Email — s.moss@leedsbeckett.ac.uk O .‘
LinkedIn - https://www.linkedin.com/in/stumoss/ -

Twitter - https://twitter.com/stuartmoss

Insta / Threads - stumoss
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